Geography

What is geography about?

Geography is the study of the environment as the home of people. It seeks to interpret the world and how it changes over time – past, present, and future.

It explores the relationships and connections between people and both natural and cultural environments.

Geography investigates the ways in which features are arranged on the earth’s surface. It describes and explains the patterns and processes that create them.
Rationale

Why study geography?

Geography stimulates a sense of wonder about the world

Geography students are better able to make sense of a complex and changing world and their place in it. In geography, students have the opportunity to:

· think spatially – explore the ways in which features are arranged on the earth’s surface

· look at the processes that shape our world

· develop an awareness of the connections between people and places.

Geography inspires students to help shape a better future
By studying geography, students are able to recognise the responsibilities they have in relation to other people, the environment, and the long-term sustainability of the planet. Geography encourages students to think critically as they:

· investigate contemporary geographic issues and consider possible solutions

·  explore the various perspectives of different groups of people.

Geography equips students with skills for the 21st century

Geography equips students with the skills to interpret the world in which they live. They have opportunity to: 

· apply geographic learning outside of the classroom

· use maps, images, and emerging digital technologies to obtain, present, and analyse information

· investigate at all scales, from the personal to the global.

Key concepts
	At the heart of every subject are certain concepts or big ideas. These are the ideas and understandings that the teacher hopes will remain with students long after they have left school and much of the detail has been forgotten. Key concepts sit above context but find their way into every context.

Students need time and opportunity to explore these concepts, to appreciate the breadth, depth, and subtlety of meaning that attaches to them, to learn that different people view them from different perspectives, and to understand that meaning is not static. By approaching these concepts in different ways and by revisiting them in different contexts within a relatively short time span, students come to refine and embed understandings.

For further information, see Approaches to building conceptual understandings in the social sciences at Social sciences online at http://ssol.tki.org.nz


The key concepts or big ideas in geography

Environments
The particular characteristics and features of natural and cultural settings for human activity.

Processes
The actions, both natural and cultural, that shape environments.

Spatial patterns
The arrangements of features on the earth’s surface.

Change
The spatial and/or temporal variations of the environment.

Interaction
The effects of natural and/or cultural features and processes on each other.

Perspectives
The ways in which people view and interpret the environment.

Achievement Objectives

Strands

The New Zealand Curriculum (page 30) lists four conceptual strands for the social sciences. These are:
· Identity, Culture, and Organisation

· Place and Environment

· Continuity and Change

· The Economic World.
In geography the emphasis is on the Place and Environment strand but some concepts from the other three strands are also relevant.
Progression

Embedded in the achievement objectives is the expectation that, over time, students will develop increasingly sophisticated understandings of the key geographic concepts.

For example, processes: at level 6, students explore the meaning of the concept and some of its diverse applications; at level 7, they learn to apply related concepts such as time, scale, and place; at level 8, they explore how different processes interact and how they act at different rates.

Over time, students are expected to apply their knowledge of the key concepts in increasingly complex and unfamiliar contexts.

Students are also challenged to take greater responsibility for creating frameworks for their own learning (for example, when carrying out research), to apply more complex skills, to make connections between concepts, to appreciate different attitudes and values, and to make use of their own experiences.

Achievement objectives
Students will gain knowledge, skills, and experience to:

	Level 6
	Level 7
	Level 8

	Understand that natural and cultural environments have particular characteristics and how environments are shaped by processes that create spatial patterns.
	Understand how the processes that shape natural and cultural environments change over time, vary in scale and from place to place, and create spatial patterns.
	Understand how interacting processes shape natural and cultural environments, occur at different rates and on different scales, and create spatial variations.

	Understand how people interact with natural and cultural environments and that this interaction has consequences.
	Understand how people’s perceptions of and interactions with natural and cultural environments differ and have changed over time.
	Understand how people’s diverse values and perceptions influence the environmental, social, and economic decisions and responses that they make.


Note: It is expected that all students will demonstrate their understanding using a range of geographic experiences, concepts, skills, and approaches and that they will do so in a variety of contexts, both familiar and unfamiliar.

Level 6

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to appropriate objectives.
Achievement objective 6.1

Students will gain knowledge, skills, and experience to:

Understand that natural and cultural environments have particular characteristics and how environments are shaped by processes that create spatial patterns.

Indicators

· Identifies and describes the distinctive features of natural and cultural environments, for example, by producing a précis map.

· Explains how natural and/or cultural processes shape environments.

· Distinguishes and/or explains how different processes operate and how they impact on environments, for example, via a flow chart.

· Illustrates spatial patterns resulting from the operation of processes.

· Matches features in an environment to the processes that have formed them.

· Constructs a concept map to illustrate the links between processes and features.

Possible context elaborations

· A familiar environment (for example, school catchment area or local metropolitan area): spatial patterns and the processes that have created them

· An environment that is in the news and of interest to students (for example, a war zone or a place affected by an extreme natural event): how have recent events shaped the natural and cultural environment?

· An environment of geographical significance for reasons such as water scarcity: how are people interacting with this environment and what are the consequences?
Achievement objective 6.2
Students will gain knowledge, skills, and experience to:

Understand how people interact with natural and cultural environments and that this interaction has consequences.

Indicators

· Describes the interaction and interconnectedness of people with natural and/or cultural environments.

· Identifies the positive and/or negative consequences of such interactions for people and for the natural and/or cultural environment.

· Describes how issues can arise from the interactions between people and natural and/or cultural environments.

· Explains how the ways in which people interact with natural and/or cultural environments affect the sustainability of the environments.

· Conducts a survey in the field to identify different ways that people interact with an environment.

· Debates sustainability issues in the local environment.

Possible context elaborations

· See AO 6.1.

Level 7

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to appropriate objectives.
Achievement objective 7.1 

Students will gain knowledge, skills, and experience to:

Understand how the processes that shape natural and cultural environments change over time, vary in scale and from place to place, and create spatial patterns.
Indicators

· Identifies and examines the distinctive characteristics of environments that result from the changing operation of processes.

· Demonstrates that natural and cultural processes bring about change and evolution in environments over time.

· Identifies how processes occur in different places and at different scales.

· Explains how processes create spatial patterns within environments.

· Collects relevant field data on features and processes in an environment.

· Constructs an annotated diagram to illustratate environmental change.

Possible context elaborations

· A large natural environment (for example, Tongariro or the Himalayas): the processes that have shaped it over time and created the spatial patterns that can be observed today

· An urban environment: patterns of interaction that are of interest to students (for example, crime, teenage activities at the weekend)

· A fragile environment such as Antarctica: sustainable development (for example, tourism).
Achievement objective 7.2

Students will gain knowledge, skills, and experience to:

Understand how people’s perceptions of and interactions with natural and cultural environments differ and have changed over time.
Indicators

· Demonstrates how peoples’ perceptions (as expressed in their knowledge, beliefs, and practices) impact on the ways in which they interpret and use environments.

· Describes how peoples’ perceptions of and use of environments has varied in the past and varies in the present.

· Describes how peoples’ perceptions of and use of environments may change in the future.

· Identifies challenges and issues (which may include issues of sustainability) that can arise from the different ways in which people perceive environments.

· Explains different courses of action that may address such challenges and issues.

· Conducts interviews analysing viewpoints connected to a geographic issue.
· Debates the differing perspectives of stakeholders in relation to a use of the environment.

Possible context elaborations

· See AO 7.1.

Level 8

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to appropriate objectives.
Achievement objective 8.1

Students will gain knowledge, skills, and experience to:

Understand how interacting processes shape natural and cultural environments, occur at different rates and on different scales, and create spatial variations.
Indicators

· Analyses the interactions between natural and/or cultural processes that shape an environment.

· Identifies and explains where and how processes operate at different rates and scales in an environment.

· Describes and accounts for the nature and distribution of different features in an environment.
· Draws an annotated diagram that identifies and gives reasons for the spatial variations of a cultural process in a specified setting.

· Provides a thoughtful analysis of how interacting natural processes have produced a feature.

· Develops the framework for a research project and implements it.

· Suggests the likely impacts of a cultural process on an unfamiliar context.

Possible context elaborations

· A local natural environment (for example, a river valley, coastal area, or peninsula): the interacting processes that have shaped it over time.

· Energy consumption: global patterns.

· A major local environmental issue (for example, redevelopment of waterfront precinct, extraction of groundwater, development of a wind farm): the differing perceptions and values that lead people to opposing conclusions.
Achievement objective 8.2

Students will gain knowledge, skills, and experience to:

Understand how people’s diverse values and perceptions influence the environmental, social, and economic decisions and responses that they make.
Indicators

· Analyses how peoples’ viewpoints influence their use of environments and identifies the consequences of this for their use of environments.

· Explains peoples’ values, perceptions, and perspectives on environmental, social, and economic topics or issues.

· Explains how peoples’ values, perceptions, and perspectives influence decision-making processes.

· Predicts and explains possible ways in which people might respond to other people’s decisions.

· Compares and contrasts the different ways in which people can actively seek to make decisions about and manage the environment.

· Analyses how different decisions impact on sustainability.

· Explores peoples’ values in relation to a current geographic issue.

· Gathers evidence and present arguments on the sustainability of different actions.

· Plans actions to resolve an environmental issue at different scales.

Possible context elaborations

· See AO 8.1

Resources

Assessment and professional support

The New Zealand Qualifications Authority (NZQA)
· Follow links to the National Qualifications Framework, NCEA, and subject achievement standards. See in particular NZQA geography
Further information on assessing with unit standards can be found on the NZQA website. Some assessment resources are also available.

Assessment online
· This key community covers assessment in the classroom, effective use of evidence, and reporting to families and whānau. It offers news, assessment tools and resources, research, a glossary, FAQs, and related links.

The linked site Consider the evidence promotes 'evidence-driven decision making for secondary schools' and supports secondary educators in making best use of evidence to improve student achievement.

For an overview of assessment, see Directions for assessment in New Zealand, a report by Michael Absolum, Lester Flockton,  John Hattie,  Rosemary Hipkins, and  Ian Reid (also available as a Word or PDF file).

Education Review Office
In 2007, ERO published three reports on schools’ effectiveness in the collection and use of assessment:

· The collection and use of assessment information in schools
· The collection and use of assessment information in schools: Good practice in primary schools
· The collection and use of assessment information in schools: Good practice in secondary schools
New Zealand Board of Geography Teachers
Support for teacher members includes a quarterly newsletter, an events calendar, teacher resources, links, and an online forum.

Auckland Geography Teachers Association
Canterbury Geography Teachers Association
Resourcing ideas

The following references will help you to plan teaching and learning activities for this subject.

The National Library of New Zealand curriculum information service
Over 500 000 items are available through the Schools Collection, including books, videos, and DVDs. Schools can also interloan music, books, and serials from the National Library’s general collections through their local curriculum information service centre.

The Film Archive
The On Disk library of audiovisual teaching resources for secondary schools, includes over 40 titles covering a range of subjects, with more titles to be added.

Te ara: The encyclopedia of New Zealand
Search the geography topics.

Te kete ipurangi
See in particular the social sciences community. Teachers are also encouraged to visit other TKI communities, such as the ICT community and Software for learning.

Social sciences online
This site provides pages specific to the following senior subjects: business studies, classical studies, economics, geography, history, and senior social studies (see links under 'Senior secondary' on the landing page).

Social sciences online also provides PDFs of titles in the Ministry of Education series Building Conceptual Understandings in the Social Sciences (BCUSS). (These are listed in 'Featured content', right navigation.)

· Approaches to building conceptual understandings
· Approaches to social inquiry
· Being part of a global community
· Belonging and participating in society
Although the BCUSS series is designed to help teachers of levels 1–5, it is strongly recommended to senior social science teachers.

AnyQuestions.co.nz
Students can go to this website to find useful, accurate, online information. Librarians from all over New Zealand are available each weekday between 1 pm and 6 pm to help students search online. To use AnyQuestions, students must be attending a New Zealand primary, intermediate, or secondary school or being home-schooled.
Ministry of Education websites

The New Zealand Curriculum online
As well as the HTML version of The New Zealand Curriculum, this interactive site offers a variety of support and strategies, news updates, digital stories of schools’ experiences, and archived material relating to development of the curriculum.

Te Marautanga o Aotearoa
This site includes a translation into English of the main sections of the draft marautanga. Only learning levels 1, 4, and 6 have been translated in the learning areas.

Support for secondary middle leaders
This site is designed to assist secondary middle managers to work with their departments to implement The New Zealand Curriculum. It explores various aspects of effective pedagogy.

Ka hikitia – managing for success: The Māori education strategy 2008–2012
Ka Hikitia is a five-year strategy that aims to transform and change the education sector, ensuring Māori are able to enjoy education success as Māori.

Te Tere Auraki
This Ministry of Education professional development strategy focuses on improving outcomes for Māori students in English-medium schools. This strategy supports four main projects: Te Kotahitanga, Te Kauhua, Ako Panuku, and Te Mana Kōrero.

Pasifika education
This has been created to enable all of those involved with Pasifika Education to find information quickly and easily, including policy, initiatives, publications, research results, and services and funding.

Key competencies
This companion site to New Zealand Curriculum online offers specific guidance to school leaders and teachers on integrating the key competencies into the daily activities of the school and its teaching and learning programmes.

Other government websites

BES (Iterative Best Evidence Synthesis) programme
BES is a collaborative knowledge-building strategy designed to strengthen the evidence base that informs education policy and practice in New Zealand. See in particular: Effective pedagogy in social sciences/tikanga ā iwi: Best evidence synthesis iteration [BES] (2008).

Other websites

The following websites have been recommended as helpful by teachers. They have not been extensively reviewed or checked for quality.

New Zealand Geographical Society resource page
Geography Teachers Association of Victoria
Print resources

New Zealand Geographical Society, New Zealand Board of Geography Teachers, and the Geography Resource Centre (1992). G6, Skills in Geography, Forms 5–7, (Code GRC0511)
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