Senior social studies

What is senior social studies about?

Senior social studies is about how societies work and how people can participate in their communities as informed, critical, active, and responsible citizens.

Students examine the causes and effects of social issues that relate to identity, culture, and organisation and learn to take actions that may bring about social improvement.

They investigate how individuals, communities, and societies respond to change and how ideas about society develop over time.

Rationale

Why study senior social studies?

If we choose not to live alone we must learn to live together.
In senior social studies, students extend their understanding of how societies function and how people participate in them.

Engage with social issues

Students are challenged to think critically about social issues, to analyse complex situations and find ways of explaining them, and to think about their own thinking (metacognition). They develop insight and deep understanding.

Explore values

Students learn to recognise their own values and the values of others. They explore how values affect the ways in which people respond to issues and make use of opportunities.

Act to improve society

Students investigate how they can contribute to society by taking effective social action.

Build a career pathway

Students develop skills that will be valuable in their personal lives and careers. They learn to carry out research, work co-operatively in groups, and communicate with accuracy. Social studies provides a solid foundation for those who go on to tertiary studies in a variety of disciplines.

Key concepts

At the heart of every subject are certain concepts or big ideas. These are the ideas and understandings that the teacher hopes will remain with students long after they have left school and much of the detail has been forgotten. Key concepts sit above context but find their way into every context.

Students need time and opportunity to explore these concepts, to appreciate the breadth, depth, and subtlety of meaning that attaches to them, to learn that different people view them from different perspectives, and to understand that meaning is not static. By approaching these concepts in different ways and by revisiting them in different contexts within a relatively short time span, students come to refine and embed understandings.

For further information, see Approaches to building conceptual understandings at Social sciences online.

The key concepts or big ideas in senior social studies

Other related concepts may be relevant to chosen contexts.

Society

An interdependent collection of communities or cultures.

Culture

The common characteristics and behaviours associated with a group.

Change

The cause or effect of human actions and interactions, which may be positive or negative, short term or long term.

Perspectives

A framework of ideas, beliefs, and values through which people interpret and interact with the world. Perspectives may be individual (a point of view) or broadly recognised (a world view).

Rights

Entitlements relating to social justice, fair treatment and equity.

Values

Deeply held beliefs about what is important or desirable.

Achievement objectives

Strands

The New Zealand Curriculum (page 30) specifies four conceptual strands for the social sciences. These are:

· Identity, Culture, and Organisation

· Place and Environment

· Continuity and Change

· The Economic World.

Progression

The following achievement objectives indicate the progression in learning that teachers might expect to see across curriculum levels 6–8 (NCEA levels 1, 2, and 3).

Courses at each successive level reflect the growing sophistication of students’ social studies skills and experiences. At level 6, student learning is supported by direction, while at level 7, guidance would be more common. At level 8, students will be more actively involved in shaping their own learning experiences, with the teacher often acting in a collaborative and supporting role.

The achievement objectives themselves demand increasing depth of conceptual understanding. Level 6 requires a broad understanding of a culture and how it may change. Level 7 requires a deeper understanding, with students explaining ways of addressing conflicts arising from different cultural beliefs. At level 8, students must gain a comprehensive understanding by exploring and evaluating how ideologies shape society.

Students at all levels will be using the social inquiry process in the context of relevant social issues.

Achievement objectives

Students will gain knowledge, skills, and experience to:

	Level 6
	Level 7
	Level 8

	Understand how individuals, groups, and institutions work to promote social justice and human rights.
	Understand how communities and nations meet their responsibilities and exercise their rights in local, national, and global contexts.
	Understand how policy changes are influenced by and impact on the rights, roles, and responsibilities of individuals and communities.

	Understand how cultures adapt and change and that this has consequences for society.
	Understand how conflicts can arise from different cultural beliefs and ideas and be addressed in different ways with differing outcomes.
	Understand how ideologies shape society and that individuals and groups respond differently to these beliefs.


Level 6 senior social studies

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned. Effective Pedagogy in Social Sciences/Tikanga ā Iwi: Best Evidence Synthesis suggests that students are more deeply engaged when the chosen contexts connect directly to their personal lives or draw on their personal experiences.

Note that the suggested contexts may be successfully applied to any level by choosing aspects which meet the requirements of the achievement objectives.

Achievement objective 6.1

Students will gain knowledge, skills, and experience to:

Understand how individuals, groups, and institutions work to promote social justice and human rights.

Indicators

· Describes significant aspects related to the social justice and human rights context.

· Explains the perspectives and values of individuals, groups, or institutions working to promote social justice and human rights.

· Analyses how and why social actions taken by individuals, groups, or institutions promote social justice and human rights.

· Evaluates the significance to our society of individuals, groups, or institutions working to promote social justice and human rights.

Possible context elaborations

· Gender participation in employment: How was pressure brought to bear to bring about law changes promoting equality in the workplace? What did people do to change social attitudes and address social injustice and lack of equity?

· Waitangi Tribunal investigations of land claims: Why was the tribunal set up? Who promoted the idea that redress was needed?

· National treasure: Why are there competing pressures for access and guardianship of resources like the foreshore and seabed?

· Gay rights groups and the Civil Union Bill: how New Zealand became the first nation in the world to legalise same-sex relationships.

· The 'anti-smacking bill': Why was this a widely debated issue? How did protagonists and antagonists promote their positions?

· The Stolen Generation: Australian Aborigines working to gain social justice for those children removed from their families by state or federal agencies.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to the relevant objectives.

For planning purposes, consider how student learning could be assessed using these draft social studies achievement standards:

· 1.2 Conduct a social inquiry

· 1.4 Describe personal involvement in a social justice and human rights action

· 1.5 Describe a social justice and human rights action.

Refer to the draft standards matrix.

Achievement objective 6.2

Students will gain knowledge, skills, and experience to:

Understand how cultures adapt and change and that this has consequences for society.

Indicators

· Describes significant aspects related to culture and change.

· Explains perspectives and values that relate to the process of cultural adaptation and change.

· Analyses how people participate in the process of cultural adaptation and change.

· Evaluates the consequences of cultural adaptation and change.

Possible context elaborations

· Changes in the New Zealand family: What are the consequences of changing family structures for individuals and for the future development of New Zealand society?

· Pacific Islanders living in New Zealand: How has being immersed in Aotearoa New Zealand society impacted on Pasifika individuals? What is the effect of Pasifika culture on the nation?

· Australia: How have Aborigines responded to European culture? What have been the ongoing consequences of this response?

· Cultural impacts of globalisation: for example, Americanisation by TV, the effect of China, the spread of the Internet or social networking.

· Post-colonial political crises: for example, Zimbabwe, Rwanda, Somalia.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to the relevant objectives.

For planning purposes, consider how student learning could be assessed using these draft social studies achievement standards:

· 1.1 Describe how cultures change

· 1.2 Conduct a social inquiry

· 1.3 Describe the consequences of cultural change.

Refer to the draft standards matrix.

Level 7

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned. Effective Pedagogy in Social Sciences/Tikanga ā Iwi: Best Evidence Synthesis suggests that students are more deeply engaged when the chosen contexts connect directly to their personal lives or draw on their personal experiences.

Note that the suggested contexts may be successfully applied to any level by choosing aspects which meet the requirements of the achievement objectives.

Achievement objective 7.1

Students will gain knowledge, skills, and experience to:

Understand how communities and nations meet their responsibilities and exercise their rights in local, national, and global contexts.

Indicators

· Describes significant aspects related to how communities and nations meet their responsibilities and exercise their rights.

· Explains perspectives and values that relate to how communities and nations meet their responsibilities and exercise their rights in local, national, and global contexts.

· Analyses the social actions taken by communities and nations to meet their responsibilities and to exercise their rights in local, national, and global contexts.

· Evaluates the significance of communities and nations meeting their responsibilities and exercising their rights.

Possible context elaborations

· Community initiatives: for example, council strategic plans, local safety issues such as traffic calming or bus shelter lighting.

· Issues related to the Resource Management Act: for example, changes of zoning, provision of parks, local impacts of new housing, recycling schemes, refuse disposal sites.

· Influencing government policy on current issues: for example, New Zealand Defence Force activities in Afghanistan, carbon trading emissions schemes, the 'anti-smacking' referendum.

· Musicians: for example, protest songs (anti-war, nuclear testing), the Samoan tsunami concert.

· United Nations: promoting Millennium Development Goals, Stand Up (global action against poverty), peacekeeping.

· Initiatives of non-government organisations.

· Personal involvement: for example, protests such as those over the night-school funding cuts, fund-raising efforts for local projects such as food drives, having a say about local council plans.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to the relevant objectives.

For planning purposes, consider how student learning could be assessed using these draft social studies achievement standards:

· 2.2 Conduct an evaluated social inquiry

· 2.4 Describe personal involvement in a social action to enable communities and/or nations to meet their responsibilities and rights

· 2.5 Describe a social action to enable communities and/or nations to meet their responsibilities and rights.

Refer to the draft standards matrix.

Achievement objective 7.2

Students will gain knowledge, skills, and experience to:

Understand how conflicts can arise from different cultural beliefs and ideas and can be addressed in different ways with differing outcomes.

Indicators

· Describes significant aspects related to a conflict arising from differing cultural beliefs and ideas.

· Explains perspectives and values that relate to a conflict arising from differing cultural beliefs and ideas.

· Analyses the social actions that people take to address conflicts arising from differing cultural beliefs and ideas.

· Evaluates the outcomes, for society, of some ways of addressing conflicts arising from differing cultural beliefs and ideas and their significance.

Possible context elaborations

· Honouring the Treaty of Waitangi: for example, land wars, confiscation, Parihaka, grievances, the Waitangi Tribunal.

· The Mabo decision about terra nullius or land rights in Australia.

· Genocide: for example, racial conflict in Rwanda, economic conflict in Cambodia.

· War: for example, religious conflict in Palestine-Israel.

· Boy racers: car crushing.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to the relevant objectives.

For planning purposes, consider how student learning could be assessed using these draft social studies achievement standards:

· 2.1 Describe how conflicts arising from different cultural beliefs and ideas can be addressed

· 2.2 Conduct an evaluated social inquiry

· 2.3 Describe the outcomes of cultural conflict.

Refer to the draft standards matrix.

Level 8

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned. Effective Pedagogy in Social Sciences/Tikanga ā Iwi: Best Evidence Synthesis suggests that students are more deeply engaged when the chosen contexts connect directly to their personal lives or draw on their personal experiences.

Note that the suggested contexts may be successfully applied to any level by choosing aspects which meet the requirements of the achievement objectives.

Achievement objective 8.1

Students will gain knowledge, skills, and experience to:

Understand how policy changes are influenced by and impact on the rights, roles, and responsibilities of individuals and communities.

Indicators

· Describes significant aspects related to how policy changes impact on the rights, roles, and responsibilities of individuals and communities.

· Explains the perspectives and values of individuals and communities in relation to the impact of policy changes.

· Analyses how individuals and communities exercise their rights, roles, and responsibilities to influence policy changes.

· Evaluates the impact that policy changes have on the rights, roles, and responsibilities of individuals and communities.

Possible context elaborations

· The Civil Union Bill and gay rights groups: how New Zealand became the first nation in the world to legalise same-sex relationships.

· Creating an Auckland supercity.

· The 'anti-smacking' bill and referendum.

· Carbon emissions trading schemes: for example, the New Zealand Emissions Trading Scheme.

· Issues relating to crime and punishment: for example, pressures for sensible sentencing, concerns over parole laws.

· Issues relating to alcohol: for example, calls for bans, reaction to the Undie 500, calls to raise the legal age for access to alcohol, drink-driving.

· Globalisation: for example, the role of the World Bank and the IMF in developing economies.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to the relevant objectives.

For planning purposes, consider how student learning could be assessed using these draft social studies achievement standards:

· 3.2 Develop an evaluated social inquiry.

· 3.4 Describe personal involvement in a campaign of social action(s) to influence policy change(s).

· 3.5 Describe a campaign of social action(s) to influence policy change(s).

Refer to the draft standards matrix.

Achievement objective 8.2

Students will gain knowledge, skills, and experience to:

Understand how ideologies shape society and that individuals and groups respond differently to these beliefs.

Indicators

· Describes an ideology.

· Explains how and why ideologies shape society.

· Analyses how individuals and groups respond differently to ideological beliefs as a result of their own perspectives, values, and viewpoints.

· Evaluates the significance to society of these different responses.

Possible context elaborations

· Religious diversity within and between nations.

· Globalisation trends: G8 summits and protests.

· Economic ideologies: for example, capitalism, socialism, communism.

· Cultural practices: for example, treatment of women including inequalities, dowry practices, bride burning.

· Political changes: for example, the fall of communism.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to the relevant objectives.

For planning purposes, consider how student learning could be assessed using these draft social studies achievement standards:

· 3.1 Describe how individuals and groups within an ideology respond to an issue

· 3.2 Develop an evaluated social inquiry

· 3.3 Describe how an ideology shapes society.

Refer to the draft standards matrix.

Resources

Assessment and professional support

The following links to key agencies provide assessment information and professional support for teachers of psychology.

The New Zealand Qualifications Authority (NZQA)
· Follow links to the National Qualifications Framework, NCEA, and subject achievement standards. See in particular NZQA social science studies.

· Further information on assessing with unit standards can be found on the NZQA website. Some assessment resources are also available.

Assessment online
This key community covers assessment in the classroom, effective use of evidence, and reporting to families and whānau. It offers news, assessment tools and resources, research, a glossary, FAQs, and related links.

The linked site Consider the evidence promotes 'evidence-driven decision making for secondary schools' and supports secondary educators in making best use of evidence to improve student achievement.

For an overview of assessment, see Directions for assessment in New Zealand, a report by Michael Absolum, Lester Flockton,  John Hattie,  Rosemary Hipkins, and  Ian Reid (also available as a Word or PDF file).

Education Review Office
In 2007, ERO published three reports on schools’ effectiveness in the collection and use of assessment:

The collection and use of assessment information in schools
· The collection and use of assessment information in schools: Good practice in primary schools
· The collection and use of assessment information in schools: Good practice in secondary schools
ANZFSSA
The Aotearoa New Zealand Federation of Social Studies Associations is an umbrella organisation co-ordinating the work of local and regional groups.

Resourcing ideas

The following references will help you to plan teaching and learning activities for this subject.

The National Library of New Zealand curriculum information service
Over 500 000 items are available through the Schools Collection, including books, videos, and DVDs. Schools can also interloan music, books, and serials from the National Library’s general collections through their local curriculum information service centre.

Te ara: The encyclopedia of New Zealand
Explore the themes and stories on this website.

Te kete ipurangi
See in particular the social sciences community. Teachers are also encouraged to visit other TKI communities, such as the ICT community and Software for learning.

The Film Archive
The On disk library of audiovisual teaching resources for secondary schools, includes over 40 titles covering a range of subjects, with more titles to be added.

Dictionary of New Zealand biography
This website contains over 3000 biographies of New Zealanders who have 'made their mark' on this country.

Social sciences online
This site provides pages specific to the following senior subjects: business studies, classical studies, economics, geography, history, and social studies (see links under 'Senior secondary' on the landing page).

Social sciences online also provides PDFs of titles in the Ministry of Education series Building Conceptual Understandings in the Social Sciences (BCUSS). (These are listed in 'Featured content', right navigation.)

· Approaches to building conceptual understandings
· Approaches to social inquiry
· Being part of a global community
· Belonging and participating in society
Although the BCUSS series is designed to help teachers of levels 1–5, it is strongly recommended to senior social science teachers.

AnyQuestions.co.nz
Students can go to this website to find useful, accurate, online information. Librarians from all over New Zealand are available each weekday between 1 pm and 6 pm to help students search online. To use AnyQuestions, students must be attending a New Zealand primary, intermediate, or secondary school or being home-schooled.

Ministry of Education websites

The New Zealand Curriculum online
As well as the HTML version of The New Zealand Curriculum, this interactive site offers a variety of support and strategies, news updates, digital stories of schools’ experiences, and archived material relating to development of the curriculum.

Te Marautanga o Aotearoa
This site includes a translation into English of the main sections of the draft marautanga. Only learning levels 1, 4, and 6 have been translated in the learning areas.

Support for secondary middle leaders
This site is designed to assist secondary middle managers to work with their departments to implement The New Zealand Curriculum. It explores various aspects of effective pedagogy.

Ka Hikitia – managing for success: The Māori education strategy 2008–2012
Ka Hikitia is a five-year strategy that aims to transform and change the education sector, ensuring Māori are able to enjoy education success as Māori.

Te Tere Auraki
This Ministry of Education professional development strategy focuses on improving outcomes for Māori students in English-medium schools. This strategy supports four main projects: Te Kotahitanga, Te Kauhua, Ako Panuku, and Te Mana Kōrero.

Pasifika education
This has been created to enable all of those involved with Pasifika education to find information quickly and easily, including policy, initiatives, publications, research results, and services and funding.

Key competencies
This companion site to New Zealand Curriculum online offers specific guidance to school leaders and teachers on integrating the key competencies into the daily activities of the school and its teaching and learning programmes.

Other government websites

BES (Iterative Best Evidence Synthesis) programme
BES is a collaborative knowledge-building strategy designed to strengthen the evidence base that informs education policy and practice in New Zealand. See in particular: Effective pedagogy in social sciences/tikanga ā iwi: Best evidence synthesis iteration [BES] (2008).
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