Classical studies

What is classical studies about?

Classical studies is the study of the people, places, and events of the classical world, and their influence on the modern world. Classical studies is an interdisciplinary subject: students engage with the literature, art, history, science, technology, religion, and philosophy of ancient Greece and Rome.

Students explore community, cultural identity, values, and perspectives and think critically about human behaviour and relationships in order to appreciate the civilisations of ancient Greece and Rome, understand the past and the present, and to imagine possible futures.

Rationale

Why engage in classical studies?

Classical studies engages the minds and imaginations of students

It encourages them to make links between past, present, and future civilisations – their own and others – and prepares them for informed and active citizenship in New Zealand and the modern world.

New Zealand continues to be influenced by the classical world

By understanding the political, military, religious, philosophical, technological, artistic, and aesthetic developments of the ancient Greeks and Romans, students learn how the past continues to inform the present. From the rise and fall of powerful individuals and empires, to the creativity and invention of artists and engineers, to the formulation of ethical systems and the evolution of social justice, students become increasingly aware of the debt owed to classical Greece and Rome.

Classical studies students learn to ask questions and challenge ideas

Students develop inquiry skills by exploring and responding to classical sources (both written and archaeological). They not only gain an enthusiasm for classical civilisations but also learn to select, organise, and communicate information clearly and logically and to evaluate the reliability of evidence. By learning about the diverse and complex values of these societies, students develop the ability to form and reflect on their own viewpoints, respect other’s points of view, and make informed judgments based on critical thinking.

Key concepts

At the heart of every subject are certain concepts or big ideas. These are the ideas and understandings that the teacher hopes will remain with students long after they have left school and much of the detail has been forgotten. Key concepts sit above context but find their way into every context.

Students need time and opportunity to explore these concepts, to appreciate the breadth, depth, and subtlety of meaning that attaches to them, to learn that different people view them from different perspectives, and to understand that meaning is not static. By approaching these concepts in different ways and by revisiting them in different contexts within a relatively short time span, students come to refine and embed understandings.

For further information, see Approaches to building conceptual understandings at Social Sciences online.

The key concepts or big ideas of classical studies

Citizenship and society

The interaction of status, gender, family, rights, responsibilities, and freedom.

Culture and identity

Social conventions and values, role models, mythology, and belief systems.

Empire and power

The rise and fall of individuals and groups; the reasons for cultural and political imperialism; the causes and consequences of social and political change.

Conflict

The contesting relationships between individuals, groups and ideas, in both historical and literary contexts.

Art and aesthetics

The perception of beauty, ideals of harmony and balance, design, creativity and invention.

Heritage

How and why the classical world has influenced the past and present, and how it may influence the future.

Learning objectives

The New Zealand Curriculum does not state specific achievement objectives for classical studies at levels 6–8. Learning objectives have been developed to describe the intended outcomes for this subject.

Strands

The learning objectives for classical studies at levels 6–8 are structured around two conceptual strands:

· Thinking Critically about Sources

· Examining Values.

Students are expected to apply their knowledge to, or in, a planned classical studies situation or activity across all strands when applicable.

Progression

Students’ progress in learning classical studies is demonstrated by their increasing ability to think critically about sources, apply their understandings in different contexts, and to examine and compare values. As students advance, source material grows more complex and thinking more sophisticated.*

As they progress, students move:

· from exploring the ways in which social, political, artistic, and technological aspects of the classical world influenced the lives of ancient Greeks and Romans, to understanding the relationship between these aspects, and then to analysing their complexity and diversity.

· from exploring the links between the ideas and values of ancient Greeks and Romans and later societies, to understanding the ways in which these ideas and values have influenced later societies, and then to analysing why they have enduring influence.

*In classical studies, sources include primary and secondary evidence. Primary sources are defined as evidence surviving from the classical world, including written material in translations and artifacts of all kinds. Secondary sources are defined as evidence drawn from later commentaries or works of art and architecture.

Learning objectives

Students will gain knowledge, skills, and experience to:

	Strand
	Level 6
	Level 7
	Level 8

	Thinking Critically about Sources
	Understand how social, political, artistic, and technological aspects of the classical world influenced the lives of Greeks and Romans living in those times.
	Understand the relationships between social, political, artistic, and technological aspects of the classical world and how these aspects influenced the lives of Greeks and Romans living in those times.
	Understand the complexity and diversity of social, political, artistic, and ideological aspects of the classical world and how these aspects influenced the lives of Greeks and Romans living in those times.

	Examining Values
	Understand that ideas and values of the classical world have influenced later societies, including New Zealand.
	Understand how ideas and values of the classical world have influenced later societies, including New Zealand.
	Understand how and why ideas and values of the classical world have influenced later societies, including New Zealand.


Level 6

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to appropriate objectives.

Learning objective 6.1: Thinking Critically about Sources
Students will gain knowledge, skills, and experience to:

Understand how social, political, artistic, and technological aspects of the classical world influenced the lives of Greeks and Romans living in those times.

Indicators

· Gathers and uses evidence to explain a social, political, artistic and/or technological aspect of the classical world.

· Writes from the perspective of an ancient Greek or Roman to explain how social status affects lifestyle.

· Creates a dramatic performance to explain a feature of daily life in the classical world.

· Makes a model of an ancient building or artefact.

· Participates in a debate about an aspect of the classical world.

Possible context elaborations

· The impact of leaders, for example, Perikles, Julius Caesar, Nero, Cleopatra.

· Heroism, as defined by the actions of Odysseus, Herakles, Perseus, Theseus, and Achilles.

· Traditional religious beliefs, creation and foundation myths, legends and their resulting religious practices of prayer, sacrifice, and divination, for example, Gaia and Ouranus, Olympians, or Romulus and Remus.

· The participants, religious significance, and political importance of the Olympic Games.

· The reorganisation of the military under Julius Caesar and the development of siege warfare.

· Art and architecture: the purpose and process of creation of temples, bascilica, theatres, houses, mosaics, and frescos.

· The rights, roles, and responsibilities of family members.

· Change in Greek power due to the battle of Marathon.

· The impact of the plague during the Peloponnesian War.

· Slavery and the revolt of Spartacus.

· Literary genres, for example, Homeric epic, Greek tragedy.

Learning objective 6.2: Examining Values

Students will gain knowledge, skills, and experience to:

Understand that ideas and values of the classical world have influenced later societies, including New Zealand.

Indicators

· Identifies and describes classical ideas and values influencing later societies.

· Places points of view on a continuum.

· Writes a film review identifying influence from the classical world.

Possible context elaborations

· The underworld compared to modern beliefs about life after death.

· Ekklesia compared to Parliament.

· Public entertainment in amphitheatre vs stadium.

· Ideas of health and wellbeing from the Roman baths to the modern gym.

· Food and dining from symposium to dinner party.

· The use of gods/goddesses as artistic symbols.

Level 7

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to appropriate objectives.

Learning objective 7.1 Thinking Critically about Sources
Students will gain knowledge, skills, and experience to:

Understand the relationships between social, political, artistic, and technological aspects of the classical world and how these aspects influenced the lives of Greeks and Romans living those times.

Indicators

· Selects relevant evidence and uses it to explain relationships between social, political, artistic and/or technological aspects of the classical world.

· Writes from the perspective of an ancient Greek or Roman to explain the influence of socio-political factors.

· Makes a model of an ancient technological process and presents it to their peers.

· Participates in a debate about an aspect of the classical world.

Possible context elaborations

· The role of the state in entertainment, public buildings, monuments, and the dole.

· The nature of the relationship between client and patron.

· The role of paterfamilias or head of oikos in the family.

· The impact of class and gender on education, employment, citizenship, political rights, and standard of living.

· The differences between private and public worship, and winning the favour of the gods.

· The changing relationship (including wars) between the senate, the republic, the empire, and the military, for example, during the careers of Julius Caesar and Pompey.

· Symbols of power, past events, politics, and religion in art and architecture.

· Evolution of engineering and technology, for example, aqueducts and roads.

Learning objective 7.2: Examining Values

Students will gain knowledge, skills, and experience to:

Understand how ideas and values of the classical world have influenced later societies, including New Zealand.

Indicators

· Identifies and explains how classical ideas and values influence later societies.

· Places points of view on a continuum and justifies reasons for the placement.

· Contributes to a wiki identifying and reflecting on the influence from the classical world.

· Explains links between classical ideas and values and those of later societies, for example, New Zealand Parliament and democracy.

Possible context elaborations

Comparison of rites of passage: birth, coming of age, marriage, and death in the classical world vs Māori or Hindu practices.

· Justice in the Athenian law courts vs. the New Zealand jury system.

· Empire and Power: Athenian Golden Age vs American cultural imperialism.

Social mobility and cultural identity: Freedmen vs asylum seekers/new immigrants in New Zealand.

· Ancient and modern urban design.

· Models of patriotism.

· Dignitas and changing views on bio-ethics.

· Classical features on modern public buildings and ideas of beauty in classical and later sculpture.

· The influence of classical literature and mythology on modern cinema, performance, and literature.

Level 8

Indicators

Indicators are adjuncts to the objectives – their purpose is to provide greater clarity in terms of expected depth and scope by providing examples of the kinds of behaviours and capabilities that a teacher might expect to observe in a student who is achieving at the appropriate level. Teachers can add further indicators if they wish.

Students can use the indicators as a guide when assessing their own progress; teachers can use them as a guide when reporting to parents, whānau, or the next teacher.

Context elaborations

Context elaborations are possible contexts for learning, with an indication of how they might be used in relation to the learning objectives concerned.

Assessment for qualifications

When the achievement standards for this subject have been finalised, this guide will link them to appropriate objectives.

Learning objective 8.1 Thinking Critically about Sources
Students will gain knowledge, skills, and experience to:

Understand the complexity and diversity of social, political, artistic, and ideological aspects of the classical world and how these aspects influenced the lives of Greeks and Romans living in those times.

Indicators

· Applies a methodology of inquiry by selecting relevant evidence and analysing a social, political, artistic, and/or technological aspect of the classical world.

· Writes from the perspective of an ancient Greek or Roman to explain the complexity and diversity of socio-political factors.

· Challenges ideas about aspects of the classical world, for example, analyses competing theories on why a particular style of art developed.

· Creates a mind map to explain an ideology or thematic concept.

Possible context elaborations

· Exercise of individual power (historical and literary), for example, Virgil’s Aeneas, Philip of Macedon, Alexander the Great, Cicero, and Augustus as models for leadership.

· Clash of Christianity and Roman state religion.

· Conflict between Greeks/Macedonians and Persians.

· Propaganda as an instrument of the state, for example, Alexander’s ‘divine’ status.

· Satire as social comment, for example, in Aristophanes, Petronius, Juvenal, or Pliny.

· The transition from ‘old’ to ‘new’ comedy.

· Stylistic development and innovation in Greek vase painting and Roman public architecture/sculpture.

· Political alliances, such as the relationship between Alexander the Great and Parmenio or Augustus and Agrippa.

· Competing ideologies and schools, for example, the Socratic method, Stoicism, Epicureanism, Platonism, mystery religions, personal cults, or Republicanism.

Learning objective 8.2: Examining Values

Students will gain knowledge, skills, and experience to:

Understand how and why ideas and values of the classical world have influenced later societies, including New Zealand.

Indicators

· Analyses classical ideas and values influencing later societies.

· Compares ancient and modern viewpoints about aspects of the classical world.

· Teaches peers about the influence of the classical world on New Zealand society.

· Uses a software programme or web page to present a critical evaluation of influences of the classical world on the modern world.

Possible context elaborations

· Ancient vs modern ideas about the nature of the universe and astronomical theory.

Attitudes to the body in ancient Greece vs Māori philosophy of hauora.

· The influence of Aristophanic humour in modern comedy.

· The epic hero, such as Aeneas or Achilles, in modern film and performance.

· The influence of Alexander’s major battles and sieges on later military warfare.

The importance and role of the Roman army vs the New Zealand army.

· Disenfranchisement in ancient Greece and Rome vs modern New Zealand and the world, such as poor women in developing countries, the landless, criminals, or illegal immigrants.

Resources

Assessment and professional support

The New Zealand Qualifications Authority (NZQA)
· Follow links to the National Qualifications Framework, NCEA, and subject achievement standards. See in particular NZQA classical studies.

· Further information on assessing with unit standards can be found on the NZQA website. Some assessment resources are also available.

Assessment online
This key community covers assessment in the classroom, effective use of evidence, and reporting to families and whānau. It offers news, assessment tools and resources, research, a glossary, FAQs, and related links.

The linked site Consider the evidence promotes 'evidence-driven decision making for secondary schools' and supports secondary educators in making best use of evidence to improve student achievement.

For an overview of assessment, see Directions for assessment in New Zealand, a report by Michael Absolum, Lester Flockton,  John Hattie,  Rosemary Hipkins, and  Ian Reid (also available as a Word or PDF file).

Education Review Office
In 2007, ERO published three reports on schools’ effectiveness in the collection and use of assessment:

The collection and use of assessment information in schools
· The collection and use of assessment information in schools: Good practice in primary schools
· The collection and use of assessment information in schools: Good practice in secondary schools
New Zealand Association of Classical Teachers
This site includes news, relevant web links, and conference information. Contact the relevant subject expert listed on the NZACT website if you need assistance sourcing resources.

Resourcing ideas

The following references will help you to plan teaching and learning activities for this subject.

The National Library of New Zealand curriculum information service
Over 500 000 items are available through the Schools Collection, including books, videos, and DVDs. Schools can also interloan music, books, and serials from the National Library’s general collections through their local curriculum information service centre.

Te ara: The encyclopedia of New Zealand
Explore the article about Greeks - the Hellenic community.

Te kete ipurangi
See in particular the social sciences community. Teachers are also encouraged to visit other TKI communities, such as the ICT community and Software for learning.

Social sciences online
This site provides pages specific to the following senior subjects: business studies, classical studies, economics, geography, history, and senior social studies (see links under 'Senior secondary' on the landing page).

Social sciences online also provides PDFs of titles in the Ministry of Education series Building Conceptual Understandings in the Social Sciences (BCUSS). (These are listed in 'Featured content', right navigation.)

· Approaches to building conceptual understandings
· Approaches to social inquiry
· Being part of a global community
· Belonging and participating in society
Although the BCUSS series is designed to help teachers of levels 1–5, it is strongly recommended to senior social science teachers.

AnyQuestions.co.nz
Students can go to this website to find useful, accurate, online information. Librarians from all over New Zealand are available each weekday between 1 pm and 6 pm to help students search online. To use AnyQuestions, students must be attending a New Zealand primary, intermediate, or secondary school or being home-schooled.

Ministry of Education websites

The New Zealand Curriculum online
As well as the HTML version of The New Zealand Curriculum, this interactive site offers a variety of support and strategies, news updates, digital stories of schools’ experiences, and archived material relating to development of the curriculum.

Te Marautanga o Aotearoa
This site includes a translation into English of the main sections of the draft marautanga. Only learning levels 1, 4, and 6 have been translated in the learning areas.

Support for secondary middle leaders
This site is designed to assist secondary middle managers to work with their departments to implement The New Zealand Curriculum. It explores various aspects of effective pedagogy.

Ka hikitia – managing for success: The Māori education strategy 2008–2012
Ka Hikitia is a five-year strategy that aims to transform and change the education sector, ensuring Māori are able to enjoy education success as Māori.

Te Tere Auraki
This Ministry of Education professional development strategy focuses on improving outcomes for Māori students in English-medium schools. This strategy supports four main projects: Te Kotahitanga, Te Kauhua, Ako Panuku, and Te Mana Kōrero.

Pasifika education
This has been created to enable all of those involved with Pasifika Education to find information quickly and easily, including policy, initiatives, publications, research results, and services and funding.

Key competencies
This companion site to New Zealand Curriculum online offers specific guidance to school leaders and teachers on integrating the key competencies into the daily activities of the school and its teaching and learning programmes.

Other government websites

BES (Iterative Best Evidence Synthesis) programme
BES is a collaborative knowledge-building strategy designed to strengthen the evidence base that informs education policy and practice in New Zealand. See in particular: Effective pedagogy in social sciences/tikanga ā iwi: Best evidence synthesis iteration [BES] (2008).
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